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EDUCATION IN NORTHERN QUEBEC 


by Sala Padlayat and Doris Winkler 
Kativik School Board 


Education in traditional Inuit culture was holistic. All members of 
the community played a role in the child's total growth and development 
and learning was not split into categories. Children acquired skills 
and knowledge at an individual pace and they grew up in an environment 


where mutual aid was the key to survival and competition had no place. 


The introduction of. schools in Northern Quebec in the late 1940's changed 
this situation dramatically. It resulted in total division between school 
and community and disrupted traditional patterns of learning. It created 
a discrepancy between the child's culture and the culture of the school 
and this has largely been responsible for the students' poor school per- 


formance. 


In the 10 years before education was given back to Inuit through the 
Kativik School Board, most settlements in Northern Quebec had two schools: 
the federal system where instruction was in English only and the provin- 
cial system where the first three years were taught in native language and 
from Grade 3 up French was the language of instruction. The provincial 
system also set up parent committees, started some local program develop- 
ment and developed a training program for its Inuit teachers. It is, 
however, no exaggeration to say that despite these differences the first 
thirty years of schools in our north forced Inuit students into a southern 
curriculum, with southern teaching methods and southern evaluation measures. 
The underlying assumption was that Inuit culture had no valid ways or means 
to educate its young for ‘modern’ times. Students who were fluent enough 
in English were sent south to secondary school which few of them managed 

to finish. Parents were no longer meaningfully involved in their child's 


education and were powerless when facing the southern education system. 
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Research that was carried out in those days involved Inuit as informants 


only, not as equal partners. 


The Kativik School Board of Northern Quebec was established through the 
James Bay and Northern Quebec Agreement in 1975 and officially assumed 
responsibility for education north of the 55th parallel in 1978. With 

an area of about 250 000 square miles it has the largest school territory 
in Canada. It offers primary and secondary schooling to about 2000 stu- 
dents and provides academic upgrading and technical-vocational education 
for about 500 adults. It has the unique mandate to train its Inuit 
teachers and it is presently also exploring ways of making post-secondary 


education available in northern Quebec. 


KSB has control over all program development in the three languages of 
instruction (Inuktitut, French, English), carries out its own research 

in education, and controls the content and quality of the training pro- 
gram for its Inuit teachers. Important progress has been made in all 
these areas and this has been possible through close collaboration between 
Inuit professionals and qallunaat (non-Inuit) consultants. Working in an 
equal partnership they have trained each other and are continuing to learn 
from each other. This training component is Peiaiiy important and if 


development work is to be successful such training must be reciprocal. 


Research 


The Child Observation Project through Inuit Teacher Training (COPITT) 
was started in 1979. One of its aims was to establish norms for Inuit 
students in all areas of child development and to help us develop pro- 
grams and teaching methods which would respect the northern child's 
learning patterns. Through it we have developed diagnostic tools which 
allow us to screen all students when they first enter school and to make 
provisions for remediation where necessary. All research findings are 


immediately fed back into program development and teacher training courses. 
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Continuing cycles of research, development, evaluation, and revision 
through close involvement of our teachers lead to continuous updating 


and improvement of our programs. For a summary of COPITT work to date 


see Annex 1 of this document, 


Programs 


With three languages of instruction and all levels of schooling 
(kindergarten, primary secondary) it was not possible to create new 
programs and teaching materials in all subject areas at the same time. 
Human and material resources were limited and priorities had to be set 
accordingly. Attempts at translating existing programs from English or 
French into Inuktitut had failed and for the past five years all devel- 
Opment in subject areas which are taught in Inuktitut is done in that 
language through involvement of a language committee composed of elders 
and teachers. We now have programs available for most of the primary 
grades in the three languages. The majority of our students begin 
schooling in Inuktitut and after three years continue either in English 
or French. Our programs are developed according to this pattern and 
every attempt is made to build a solid bridge between early learning in 
native language and later learning in second language. At the higher 
levels we still rely on southern programs and materials, but it is the 
full intention of the School Board to eventually replace all of these 


with curricula that are developed for northern students. 


It is a great advantage to have research, program development and 
teacher training so closely linked for it allows us a flexibility which 


is crucially important in development work, 
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Teacher Training 


Our Teacher Training program is very different today from its initial 
pattern back in 1976. Major changes in course content and weight were 
initiated by the first graduates. Compared to southern teacher training 
profiles we place much more emphasis on child development courses, re- 
search methods, and special education methods. The establishment of 
Inuktitut as the language of instruction in all teacher training courses 
has greatly broadened the range of possible candidates. Not surprisingly, 
unilingual teachers figure among our best. We know that their input in 
the development of an Inuit education system is very important. To train 
Inuit teachers in Inuktitut, we also have to train Inuit instructors and 
this has helped us eliminate the danger of having meaningless course con- 
tent and instructor styles that clash with the needs and the learning 
styles of the students. As each course is developed with Inuit instruc- 
tors the latest research findings, as well as the experience and back- 
ground of the prospective students are considered. All courses are 
offered in the north in a pattern where on-the-job training alternates 
with course work. Just as with programs, the courses in our Teacher 
Training program are under constant revision. We know that having our 
own profile for training Inuit teachers has strengthened the program. 


For details concerning the Teacher Training program see Annex 2. 


Beyond Teacher Training 


As the graduates of the Kativik-McGill University Teacher Training 
program continue their studies towards a bachelor degree we are becoming 
increasingly aware that at this level, too, northern needs are not neces- 
sarily met by southern profiles. These may even be counterproductive for 
Inuit students for their interests and work experience are not necessarily 
recognized in these profiles. Especially at this point in time when none 
of us know what a typical northern profile might look like, we should give 


the students extra flexibility to make up individual study profiles. 


Digitized by the Internet Archive 
In 2022 with funding from 
University of Alberta Libraries 


https://archive.org/details/educationinnorthOOpad! 


All Inuit professionals with KSB want to take more university courses 
and they have also clearly stated that they would like to do this on a 
Peatt-time basis, for their work is very important to them. They are 
not willing to take courses just for the sake of getting credits. We 


have to develop new courses for them just as this was necessary at the 


















certificate level and these cot een tener mon: flats 


There are now twenty-eig -McGill Teacher 


Training program and all - actively involved 


in northern education a instructors, 


program developers, admi Meand teachers. At 


least half of them want bachelor degree. 


We think it crucially are creating within 


our education system be Iniversities through 


arrangements whereby s [, part-time study in 
the north is versity credits, and 


each student rerests a legitimate 


component of an academ 





The Kativik School Board report 1978-1985 gives details on all areas of 
operation and can be obtained from Debbie Astroff, Kativik School Board, 


305 Mimosa Avenue, Dorval, Quebec, H9S 3K5 - telephone: 636-8120 
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